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More Words = Better Readers

It’s the number of words students read that get them to become fluent readers.
Textbooks = Sentences or paragraphs (short 200 to 400-word excerpts)
Language Learner Literature = Novels of 3,000-10,000 words

With comprehensible and interesting materials, even beginning students can listen to or read
tens of thousands of words in the target language every school year.

The total number of words that students read is important to consider because the more words
your students read, the more fluent they will become. With books like this one, students can
read tens of thousands of words per year and acquire hundreds of words and accompanying
grammar joyfully, painlessly and independently.

Students need to read thousands of words for their minds to subconsciously process the
language.

The student reader of Stories for Spanish Class, Volume 2 has over 12,000 words in it—as many
as four beginning language learner novels, and all in short, fun bites. This edition will teach you
how to teach those stories...
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WHY READ?
Noteworthy Reading Quotes with Citations

e READING IS MORE EFFICIENT THAN TRADITIONAL INSTRUCTION

“Picking up word meanings by reading is 10 times faster than intensive vocabulary instruction.”
—Stephen Krashen (1993). The Power of Reading, p. 15, citing a study by Nagy, Herman and
Anderson

* READING BUILDS BIGGER VOCABULARIES
“Less frequent words... may best be learned by reading extensively, because there is just not
enough time to learn them all through conscious study.”

—Norbert Schmitt (2000). Vocabulary in Language Teaching, p. 137

® READING STORIES HELPS STUDENTS REMEMBER BETTER THAN ISOLATED BITS
“We remember things best when they are organized with everything else we know, when they come
with stories attached, rather than as isolated bits of information.”

—Frank Smith (2007). Reading FAQ, p. 45

¢ VOCABULARY BUILDING IS EASIER WHEN STUDENTS READ STORIES
“It’s not easy to learn new words from word lists, where there is no meaningful context. But new
words are learned with remarkable facility, especially in stories, when you are reading something that

makes sense to you.”
—Frank Smith (2007). Reading FAQ, p. 40

* READING IS EASIER AND MORE POWERFUL THAN OTHER TEACHING METHODS

“Incidental learning of words during reading may be the easiest and single most powerful means of

promoting large-scale vocabulary growth.”
—Nagy, W.E. & Herman, P.A. (1987). Breadth and Depth of Vocabulary Knowledge: Implications
for Acquisition and Instruction. In M.G. McKeown & M.E. Curtis (Eds.), The Nature of Vocabulary
Acquisition, p. 27

e READING IS AN EFFICIENT USE OF CLASSROOM TIME
“Teaching vocabulary lists is inefficient—the time is better spent reading alone.”
—Stephen Krashen (2004). The Power of Reading, p. 19

® READERS ACQUIRE EVEN DIFFICULT GRAMMAR QUITE WELL JUST BY READING

“The only significant predictor of the ability to use the subjunctive was the amount of free

voluntary reading done in Spanish; the amount of formal study of Spanish, the amount of

formal study specifically aimed at the subjunctive, and how long subjects had lived in a

Spanish-speaking country were not significant predictors of subjunctive competence.”
—Stephen Krashen (2001). Free Voluntary Reading, p. 27



;)

Brycehedstrom.com

e AUTHENTIC TEXTS OFTEN DO NOT ALLOW STUDENTS TO READ FOR ACQUISITION
“The use of authentic texts with learners often has an effect opposite to that intended:
instead of helping the reader to read for the meaning of the message, an authentic text at too
difficult of a level of language forces the reader to focus on the code.”
—Eddie Williams (1983). Communicative Reading. In K. Johnson and D. Porter (Eds.),
Perspectives in Communicative Language Teaching, p. 175

* NOVICE AND INTERMEDIATE STUDENTS NEED A BETTER DEFINITION OF “AUTHENTIC TEXTS”

“The usual definition of ‘authentic’ is ‘a text written by native speakers for native speakers’. Perhaps a
better definition is this one: ‘A text that is interesting and comprehensible’ ... In other words, there is
nothing wrong with reading texts that are specially prepared for second language students, as long as
they are interesting and comprehensible. They can be a helpful first step, leading to the reading of
texts that are authentic in the traditional sense.”

—Stephen Krashen (1997). Foreign Language Education the Easy Way, p. 34

* BOOKS CONTAIN MORE COMPLEX LANGUAGE THAN VIDEO

(But books are paradoxically also easier to understand because the reader controls the pace of input.)
“TV language is not nearly as complex as book language.”

—Stephen Krashen (2004). The Power of Reading, p. 78

® YOU CAN EXPRESS A LIFETIME OF THOUGHT WITH A LIMITED SET OF WORDS

“The German peasant-farmer of [1825] had a vocabulary of only 600 words, all told.”

—G.G. Coulton (1925). The Medieval Village, p. 393

(We live in a more demanding and complex world now, but the point is that people can function well
with a limited number of words—focusing on high-frequency vocabulary is a good use of class time.)

e A SELF-SELECTED READING PROGRAM HAS MANY BENEFITS

“According to the research, students who do SSR typically gain at least as much on standardized tests
as students who participate in traditional programs, and usually do much better if the program lasts
long enough. SSR is ideal for the intermediate level but also can begin earlier.”

—Stephen Krashen (1997). Foreign Language Education the Easy Way, p. 26

® RATHER THAN LISTS TO MEMORIZE, STUDENTS NEED INPUT TO FIGURE OUT THE LANGUAGE

“To become speakers, children cannot just memorize; they must leap into the linguistic unknown and
generalize to an infinite world of as-yet-unspoken sentences.”

—Steven Pinker (1994). The Language Instinct: How the Mind Creates Language, p. 281

® INTERNALIZING GRAMMAR DOES NOT DEPEND ON “PRACTICING” GRAMMAR

(Practicing the language is not as important as getting quality input—and reading leverages input.)
“Grammar development does not depend on overt practice, because actually saying something aloud,
as opposed to listening to what other people say, does not provide the child with information about
the language he or she is trying to learn.

—Steven Pinker (1994). The Language Instinct: How the Mind Creates Language, p. 280
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VERBOS IMPORTANTES

High Frequency, High Interest & Highly Useful Verbs for Language Learners

(Parentheses) = Frequency number The lower the number, the more often the word is used.
Yellow Highlighting = In the top 100 Spanish words The 100 most frequently used words account for 65% of speech.
Gray Highlighting =In the top 101 - 800 words Most U.S. teenagers use only 800 words a day outside of school.

27 ENTIRELY ESSENTIAL VERBS to talk about almost anything (High Frequency)

{ These first 6 (Inspired by Terry Waltz’s “Super 7”) can describe the basic elements of almost any story.

ser (#8) to be estar (#17) to be ir (#30) to go

tener (#13) to have querer (#57) to want gustar@s3) t o “ | i ke”
hacer (#25) to do/make decir (229 to say/tell ver (#37) to see

dar #39) to give saber (#46) to know poner (#77) to put

salir (#111) to leave volver (#112) to return poder (#27 to be able to, can, may
encontrar (#100) to find necesitar (#2299 to need tomar (#122) to take, drink
buscar (#173) to look for/search llegar (#s6) to arrive hablar (#92) to talk/speak
conocer (#124) to meet, know mirar (#142) to look at vivir (#128) to live

trabajar (#183) to work haber (#11) to be/have llamar (#104) to call

24 VIVID VERBS to make stories more dramatic—like plays & movies do (High Interest)
tirar (#759) to throw pegarle (#1395) to hit him/it agarrar (#2074) to grab

gritar (#1597) to yell caerse (#245) to fall down saltar (#1071) to jump

empujar (#1877)  to push jugar (#355) to play (sports) tocar (#325) to touch, play (music)
encantar (#2859) to love (something) dormir (#857) to sleep odiar (#3444 to hate

reirse (#1493) to laugh sonreir (#2731) to smile cantar (#1124 to sing

escapar (#757) to escape correr (#332) to run andar (#536) to walk, ride, go
besar (#369) to kiss abrazar (#2873)  to hug bailar #2071) to dance

llorar (#1466) to cry compartir (#681) to share morir (#293) to die

21 CLASSROOM VERBS to talk about classroom activities (High Classroom Use)
aprender (#422) to learn levantarse #372) to stand up escuchar (#360) to listen to
ensefar (#524) to teach sentarse (#710) to sit down apuntar #1361)  to point at

abrir (#252) to open levantar (#372) to raise/lift leer (#244) to read

cerrar (#454) to shut/close bajar #569) to lower escribir (#187) to write

estudiar (#323) to study empezar #161)  to start pensar (#106) to think

dibujar (#2317 to draw terminar (#219)  to finish esperar (#63) to wait, hope
cambiar (#246) to trade/exchange sacar (#228) to take out pasar (#67) to pass, spend time
36 USEFUL VERBS that make reading & conversations comprehensible. (Used in novels)
apagar (#2104) asistir (#s22) ayudar (#345) banar (#3224) calentar (#2531) comer (#389)

comprar (#437)  costar (#626) creer (#91) deber (#75) dejar (#94) despedir (#1940)

despertar (#734) disparar (#2141) enojar (#---) enviar (#842) ganar (#286) lavar (#1762)

darse cuenta (#39) matar (#557) nadar (#3050) pagar (#342) parecer (431) pasar (#67)

perder (#190) practicar (#1303) prender (#2454)  recibir (#205) recordar (#246) repetir #352)

seguir (#97) sentir (#131) tratar (#437) vender (#526) venir (#105) volar (#1376)
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PALABRAS IMPORTANTES
CRUCIAL FUNCTION WORDS & TOP CLASSROOM VOCABULARY

WHAT ARE FUNCTION WORDS?
® Function words are the small words that carry the grammar of a sentence. Function words are a different type
of word than content words. Content words are words like silla (nouns), corre (verbs), and triste (adjectives). Many
content words are relatively easy to learn because they are more concrete —you can often imagine a picture of
what a content word describes. But function words are abstract. They are the articles, pronouns, prepositions,
conjunctions, and other short grammatical marker words. Function words are important to know, but they are
harder to imagine, memorize and define. The function words are mainly acquired by context —exposure and
comparison in many different situations over time.
INTERESTING NEWS
e The mind deals with function words and content words differently. According to Steven Pinker, a leading
cognitive scientist and linguist, in his book on how the mind deals with language, Words and Rules, our brains learn
most of the function words early in life and then use them to communicate clearly. Function words are a relatively
small and closed set of vocabulary. We learn new content words all the time, but function words, once learned, do
not need many additions. Function words become embedded in the mind and provide a kind of scaffolding to help
facilitate clear communication. They carry the grammar, the look and the feel of the language. Once your students
know these words and know how they work, they are on their way to knowing the language.
THE BAD NEWS
e Function words are rarely cognates. Not only are function words abstract and harder to memorize than content
words, they usually cannot be piggy-backed on to English words that student already know like many other
vocabulary words. Most of them are unique to Spanish and must be learned individually.
THE GOOD NEWS
e Your students have already acquired many function words. Many of the highest frequency words are short
function words. Students have probably already picked up many of the most common function words like en, de, a,
le, mi, con, and'y. Keep pointing out these and other function words as your students read and listen. When they
know these words, they are on their way to knowing the language.
MORE GOOD NEWS
e Your students are probably ready to pick up more function words. Function words are extremely common, but
beginning language learners tend to skip over them because they are concentrating on the content words so much.
That strategy can make sense as a novice language learner, but after a core of content words have been acquired,
new learners find themselves hearing the function words and wanting to learn more of them. You may want to
look over this list to put your mind at ease and to prepare your students to recognize them as they listen and read.

ARE THESE ALL OF THE FUNCTION WORDS?
e Not every function word is included on this list—just those that are the most useful in an acquisition-rich
classroom. Some words that newbies tend to pick up due to exposure in extensive reading and listening to natural
conversations, like articles and some pronouns, are not included for brevity’s sake. Other types of words that have
been omitted are those that would be seen as redundant to beginners. These include words such as cuando (used
as a conjunction, #40, or a preposition, #1803), when they already know écuando? (the question word/adverb,
#1199), and donde (the preposition and conjunction, #84) when they know éddnde? (the question word/adverb,
#421), from repeatedly hearing them in class conversations and stories.

HOW ARE THE WORDS ON THESE LISTS RANKED?
All the words on the following lists are ranked according to A Frequency Dictionary of Spanish: Core Vocabulary for
Learners, by Mark Davies.
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INSTRUCTOR HANDOUT

With Word Frequency Numbers from A Frequency Dictionary of Spanish, by Mark Davies

INSTRUCTORS & AUTHORS: FOCUS ON USING THESE WORDS TO BE SURE YOUR STUDENTS ARE

ACQUIRING THE HIGH FREQUENCY VOCABULARY THEY NEED—THE SKELETON OF THE LANGUAGE.

Highlighting = Words NOT in the top 800 most frequent Spanish words (but are still useful in class)
(#***) = Words NOT in top 5,000 most frequent Spanish words

(#) = Word Frequency Number

CONJUNCTIONS (mostly)

1. que (#3) that

2. y (#4) and

3. como (#16) like, as

4. pero (#23) but

5. o (#26) or

6. si (#34) if

7. porque (#38) because

8. ni... ni (#64) neither... nor

9. pues (#105) then, well

10. sino (#109) except, rather

11. aunque (#117) although

12. mientras (#154) while
TRANSITIONS

(ADVERBIAL PHRASES)

13. asique (#59) so

14. poreso (#63) so, for this reason
15. luego (#132) then, later

16. entonces (#76) then, so

17. mastarde (#1046) later

18. después (#87) afterwards, then
HELP TELLING A STORY

(ABVERBS)

19. vya (#36) already, now

20. yano (#36) notanymore, no longer
21. ahora (#85) now

22. sinembargo (#180) nevertheless
23. ademds (#159) besides, as well
24. derepente (#2183) all of a sudden
25. todavia (#211) still, yet

26.

por fin (#156) finally, at last

(More) ADVERBS

27.
28.
29.

30.
31

32.
33.

34.
35.
36.
37.

asi (#59) like that
bien (#73) well, fine
tan (#83) so

también (#53) also
tampoco (#279) neither

antes de (#236) before
después de (#87) after

siempre (#90) always
nunca (#151) never
aqui (#129) here

alli (#169) there

38. alla (#324) over there

39. solo (#102; 160) only, just; alone
40. casi (#146) almost

41. hoy (#164) today

42. aun (#282) still, yet

43.  incluso (#294) including

44. quizas (#297) maybe

45. solamente (#336) only

46. pronto (#396) soon

47. igualmente (#1431) equally
48. apenas (#587) barely, hardly

EXPRESSIONS WITH “VEZ” (#44)

49. unavez one time, once

50. muchas veces many times, often
51. aveces at times, sometimes
52.  otravez another time, again

53. envezde instead of
54. talvez perhaps
PREPOSITIONS

55. de (#2) of, from
56. a (#5) to, at

57. en (#6) in, on

58. por (#12)
59. para (#15)

for, through, by
for, in order to

with
without

60. con (#13)
61. sin (#43)

62. hasta (#54) until

63. desde (#61) since, from
64. durante (#148) during
65. contra (#172) against

66. segun (#257) according to
67. acercade (#1288) about

68. apesarde (#366) inspite of
69. acausade (#546) because of

PREPOSITIONS OF PLACE
70. entre (#58) between
71. hacia (#125) towards
72. alrededor de (#556) around

73. juntoa (#729) beside
74. alladode (#165) next to

10

75. cercade (#391) close to
76. lejos de (#469) far from
77. sobre (#48) on, above
78. encimade (#436) over, on top of
79. debajo de (#820) below, beneath
80. delante de (#885) in front of, ahead
81. detrasde (#701) behind
82. dentrode (#174) inside
83. fuerade (#451) outside (of)
84. através de (#347) through, across
QUANTIFIERS / AMOUNTS
85. mas (#24) more
86. muy (#42) very
87. mucho (#45) alot
88. unpoco (#74) a little
89. Dbastante (#270) enough, quite
90. demasiado (#335) too much
91. tanto (#79) somuch
92. todo (#22) everything, all
93. todos (#22) everybody
94. todos los dias (#22) every day
95. por todas partes (#86) everywhere
96. nada (#95) nothing
97. algo (#101) something
98. un montén de (#1946)
a whole lot of
PRONOUNS
99. yo (#52) /
100. ta (#554)  you (familiar)
101. él (#41) he
102. ella (#69) she
103. usted (Ud.) (#269) you (formal)
104. nosotros (#191) we
105. ellos (#144) they(m)
106. ellas (#144) they (f)
107. ustedes (Uds.) (#269) you (all)
108. alguien (#480) somebody
109. nadie (#283) nobody
110. conmigo (#1845) with me
111. contigo (#3017) with you
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QUESTION WORDS 143. un hermano (#539) a brother 182. triste (#1314) sad
112. ¢Qué? (#47) What? 144. madre (#278) mother 183. feliz (#956) happy
113. ¢Quién? (#292) Who? 145. padre (#182) father 184. contento (#1647) content
114. ¢Por qué? (#12,47) Why? 146. unamigo (#262) a friend
115. ¢Dénde? (#421) Where? 147. unnifio (#178) a little boy/kid 185. grande (#62) big
116. ¢Cémo? (#126) How? 148. un policia (#506) police officer 186. mediano (#3103) medium
117. ¢éCudl? (#395) Which? 187. pequefio (#184) small
118. ¢Cuando? (#1199) When? PLACES
119. ¢Cudntos? (#723) How many? 149. lacasa (#116) house 188. delgado (#3039) skinny
150. lasala (#811) living/big room 189. gordo (#2217) fat
® Many of the nouns and adjectives below 151. el dormitorio (#3382) bedroom
are NOT high frequency words. . .
152. lacocina (#1673) kitchen 190. chistoso (#***) funny
e They are on this list because they are 153. lacama (#1185) bed 191. clémico (#3485) funny
interesting and/or useful in language class. 154 |a calle (#248) street 192. simpatico (#2590) nice

inAti * kK
® Many of these words are included in 193. antipatico (#**%) mean

standard curricula. 155. laescuela (#532) school
156. el campo (#295) countryside 194. rico (#627) rich
[]=Words NOT in the top 800/mast 157. el pais (#133) country 195. pobre (#373) poor
frequent Spanish words ~ .
(#%**) = Words not in top 5,000 158. lamontafa (#1212) mountain
159. ellago (#2680) lake 196. tonto (#2191) dumb, stupid
MISCELLANEOUS NOUNS 160. el mar (#645) sea 197. loco (#1377) crazy
120. unrato (#1478) a little while 161. laplaya (#1713) beach 198. inteligente (#1447) smart
121. cosa (#78) thing 162. el parque (#1760) park 199. enojado (#***) angry
122. palabra (#176) word 163. laciudad (#197) city 200. cansado (#2147) tired
123. uncuento (#1357) a story 164. el pueblo (#241) town
201. sucio (#1994) dirty
124. desayuno (#3157) breakfast ADJECTIVES 202. limpio (#1397) clean
125. almuerzo (#3104) lunch 165. bueno (#115) good
126. cena (#2971) dinner, supper 166. malo (#275) bad 203. aburrido (#2813) boring
204. interesante (#762) interesting
127. labicicleta (#3955) bicycle 167. mejor (#121) better, best 205. exigente (#3530) demanding
128. uncarro (#1871) acar 168. mejor que (#121) better than
129. eldinero (#291) money 206. suave (#84) soft, smooth
169. joven (#442) young 207. fuerte (#1010) strong, hard, loud
130. lamafana (#401) the morning 170. viejo (#281) old 208. débil (#1284) weak
131. mahana (#1235) tomorrow 171. nuevo (#99) new
132. latarde (#242) the afternoon 209. caro (#1876) expensive
133. lanoche (#196) evening, night 172. esefesa (#32) that 210. gratis (#***) free
134. estanoche (#196) tonight 173. estefesta (#29) this 211. barato (#1470) inexpensive
135. ungato (#1412) a cat 174. guapo (#4140) good-looking 212. lleno (#508) full
136. un perro (#939) a dog 175. bonito (#1707) pretty 213. vacio (#1532) empty
137. uncaballo (#780) a horse 176. hermoso (#1224) beautiful
177. chulo (#**¥) cute 214. mismo (#51) same
PEOPLE 178. feo (#2381) ugly
138. un chico (#1079) a boy 215. menor (#334) younger
139. una chica (#1907) a girl 179. cada (#96) each, every 216. mayor (#138) older
140. un hombre (#80) aman 180. igual (#239) equal, the same
141. una mujer (#127) awoman 181. maravilloso (#1743) marvelous 217. facil (#514) easy
142. lafamilia (#201) the family 218. dificil (#314) difficult, hard

11
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INSTRUCTOR HANDOUT

LoONIILAWLNR

31.
32.
33.
34.
35.
36.
37.
38.
39.

IN ORDER OF WORD FREQUENCY

The lower the frequency number, the more often a word is used. This is a different order than on the other Palabras Importantes
handouts. Also, note that this list does not contain all high frequency words, just those on the previous lists. Verbs, for example,
are on a different list. For a complete list of high frequency words see A Frequency Dictionary of Spanish, by Mark Davies.

Highlighting = Words NOT in the top 800 most frequent Spanish words

(#***) = Words NOT in top 5,000
FUNCTION WORDS = ABSTRACT GRAMMATICAL MARKER WORDS

(Similar to “sight words” in elementary school; high frequency vocabulary that everyone needs to know.)

#1-50 by Frequency

de (#2) of, from
que (#3) that

y (#4) and

a (#5) to, at

en (#6) in, on

por (#12)  for, through
con (#13)  with

para (#15) for, in order to
como (#16) like, as

todo (#22) everything, all
todos (#22) everybody
todos los dias (#22) every day

pero (#23) but

mas (#24) more

o (#26) or

si (#34) if

ya (#36) already, now

ya no (#36) not anymore, no longer
porque (#38) because

él (#41) he
muy (#42) very
sin (#43) without

una vez (#44) one time, once
muchas veces many times, often

aveces at times, sometimes
otra vez another time, again
envezde instead of

tal vez perhaps

mucho (#45) alot, much
sobre (#48) on, above

#50-100 by Frequency

yo (#52) /

también (#53) also

hasta (#54) until

asi (#59) like that

entre (#58) between

asi que (#59) so

desde (#61) since, from

por eso (#63) so, for this reason
ni... ni (#64) neither... nor

40.
41.
42.
43.
44.
45.
46.
47.
48.
49.
50.
51.

52.
53.
54.
55.
56.
57.
58.
59.
60.
61.
62.
63.
64.
65.
66.
67.
68.
69.
70.
71.
72.
73.
74.

75.
76.
77.
78.

ella (#69) she

bien (#73) well, fine

un poco (#74) a little
entonces (#76) then, so

tanto (#79) somuch

tan (#83) so

ahora (#85) now

por todas partes (#86) everywhere
después de (#87) after
después (#87) afterwards, then
siempre (#90) always

nada (#95) nothing
#100-200 by Frequency

algo (#101) something

solo (#102; #160) only, just; lonely
pues (#105) then, well

sino (#109) except, rather
aunque (#117) although

hacia (#125) towards

aqui (#129) here

luego (#132) then, later

ellos (#144) they(m)

ellas (#144) they (f)

casi (#146) almost

durante (#148) during

nunca (#151) never

mientras (#154) while

por fin (#156) finally, at last
ademas (#159) besides, as well
hoy (#164) today

al lado de (#165) next to

alli (#169) there

contra (#172) against

dentro de (#174) inside

sin embargo (#180) nevertheless
nosotros (#191) we

#200-300 by Frequency
todavia (#211) still, yet

segun (#257) according to
antes de (#236) before

usted (Ud.) (#269) you (formal)
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79.
80.
81.
82.
83.
84.
85.

86.
87.
88.
89.
90.
91.
92.

93.
94.
95.
96.
97.
98.
99.

100.
101.
102.

103.
104.
105.
106.
107.
108.
109.

110.
111

ustedes (Uds.) (#269) you (all)
bastante (#270) enough, quite
tampoco (#279) neither

aun (#282) still, yet

nadie (#283) nobody

incluso (#294) including
quizas (#297) maybe
#300-400 by Frequency

alla (#324) over there
demasiado (#335) too much
solamente (#336) only
através de (#347) through, across
a pesar de (#366) in spite of
cercade (#391) close to
pronto (#396) soon

#400 + by Frequency
encima de (#436) over, on top of
fuerade (#451) outside (of)
lejos de (#469) far from
alguien (#480) somebody
acausade (#546) because of
ta (#554)  you (familiar)
alrededor de (#556) around
apenas (#587) barely, hardly
detras de (#701) behind
juntoa (#729) beside

debajo de (#820) below, beneath
delante de (#885) in front of, ahead
mas tarde (#1046) later
acerca de (#1288) about
igualmente (#1431) equally
conmigo (#1845) with me
un montoén de (#1946)

a whole lot of
de repente (#2183) all of a sudden
contigo (#3017) withyou



QUESTION WORDS
(In order of frequency)

¢Qué? (#47) What?
éPor qué? (#12,47) Why?
éComo? (#126) How?
éQuién? (#292) Who?
éCudl? (#395) Which?
éDonde? (#421) Where?
éCuantos? (#723) How many?
éCuando? (#1199) When?

112.
113.
114.
115.
116.
117.
118.
119.

* Many of the nouns and adjectives below
are NOT high frequency words.

e They are on this list because they are
interesting and/or useful in language class.

® Many of these words are included in
standard curricula.

[ ] =Words not in the top 800 most
frequent Spanish words
(#***) = Words not in top 5,000

COMMON SPANISH CLASS NOUNS
(in order of frequency)

cosa (#78) thing

un hombre (#80) a man

120.
121.

122.
123.
124.
125.
126.
127.
128.
129.
130.

la casa (#116) house

una mujer (#127) a woman

el pais (#133) country

un nifio (#178) a little boy/kid
palabra (#176) word

padre (#182) father

la noche (#196) evening, night
la ciudad (#197) city

esta noche (#196) tonight

131
132.
133.
134.
135.
136.
137.
138.

la familia (#201) the family
el pueblo (#241) town
latarde (#242) the afternoon
la calle (#248) street

un amigo (#262) a friend
madre (#278) mother

el dinero (#291) money

el campo (#295) countryside
139. lamainana (#401) the morning
140.
141.
142.

un policia (#506) police officer
la escuela (#532) school
un hermano (#539) a brother
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143.
144.

el mar (#645) sea
un caballo (#780) a horse

145.
14e6.

lasala (#811) living/big room
un perro (#939) a dog

147.
148.
149.
150.
151.
152.
153.
154.
155.
156.
157.
158.

un chico (#1079) a boy

la cama (#1185) bed

la montaia (#1212) mountain
mafana (#1235) tomorrow
un cuento (#1357) a story
un gato (#1412) a cat
unrato (#1478) a little while
la cocina (#1673) kitchen

la playa (#1713) beach

el parque (#1760) park

un carro (#1871) a car

una chica (#1907) a girl

159.
160.

el lago (#2680) lake
cena (#2971) dinner, supper

l61.
162.
163.
164.

almuerzo (#3104) lunch
desayuno (#3157) breakfast
el dormitorio (#3382) bedroom
la bicicleta (#3955) bicycle

COMMON SPANISH CLASS ADJECTIVES
(in order of frequency)

este/esta (#29) this

ese/esa (#32) that

mismo (#51) same

grande (#62) big

suave (#84) soft, smooth

cada (#96) each, every

nuevo (#99) new

165.
166.
167.
168.
1609.
170.
171.

172.
173.
174.
175.
176.

bueno (#115) good

mejor (#121) better, best
mejor que (#121) better than
mayor (#138) older
pequeio (#184) small

177.
178.
179.

igual (#239) equal, the same
malo (#275) bad
viejo (#281) old

180.
181.

dificil (#314) difficult, hard
menor (#334) younger
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182.

183.

184.
185.

186.
187.

188.

189.
190.
191.
192.
193.
194.
195.
196.
197.
198.
199.
200.
201.
202.

203.
204.
205.
206.
207.
208.

2009.
210.
211.
212.

213.

214.
215.
216.
217.
218.

pobre (#373) poor
joven (#442) young

lleno (#508) full
facil (#514) easy

rico (#627) rich
interesante (#762) interesting

feliz (#956) happy

fuerte (#1010) strong, hard, loud
hermoso (#1224) beautiful
débil (#1284) weak

triste (#1314) sad

loco (#1377) crazy

limpio (#1397) clean
inteligente (#1447) smart
barato (#1470) inexpensive
vacio (#1532) empty
contento (#1647) content
bonito (#1707) pretty
maravilloso (#1743) marvelous
caro (#1876) expensive
sucio (#1994) dirty

cansado (#2147) tired
tonto (#2191) dumb, stupid
gordo (#2217) fat

feo (#2381) ugly
simpatico (#2590) nice
aburrido (#2813) boring

delgado (#3039) skinny
mediano (#3103) medium
cOmico (#3485) funny
exigente (#3530) demanding

guapo (#4140) good-looking

chulo (#***) cute
chistoso (#***) funny
antipatico (#***) mean
enojado (#***) angry
gratis (#***) free



;)

Brycehedstrom.com

Nombre

Fecha

Clase

PALABRAS IMPORTANTES — STUDENT HANDOUT

These Palabras Importantes are some of the most important Spanish words for beginners. They are: 1) High Frequency Spanish Words, or 2) Common Vocabulary in language classes. These
words form the skeleton of communication in Spanish. #1 -#112 are Function Words —these are short, common grammatical words. Function words are good to know because they are
some of the most frequently used words in the language (60% of speech is composed of just 50 function words). #112 -#219 are Content Words. These are words that are more concrete
and may be easier to pick up. Content words include question words, nouns and adjectives. You will acquire the much of the vocabulary on these lists just by listening and reading, but it can
be helpful to focus on lists like these to see how much you are acquiring. We may also have a series of quizzes to check on your general progress.
Check to see how many of these you recognize right now. We will review this list periodically to see how many more you are picking up as the course progresses.
SPANISH to ENGLISH

CONJUNCTIONS (mostly) 37 alli - 75. cercade
1.  que 38. alla . 76. lejos de
2.
3 Zomo 39. solo - 77. sobre
4' ero 40. casi - 78. encima de
) P 41. hoy . 79. debajo de
5. o ,
P si 42. aun - 80. delante de
7' oraue 43.  incluso e 81. detras de
- pord 44. quizas _
.. - 82. dentrode
8. Nni... ni 45. solamente
—_— — 83 fuerade
9. pues 46. pronto o
10. sino 47. igualmente _ 84. atravésde
11. n 48. n
o fn"ie::‘;s ——————— 48 @pemas ___________ QUANTIFIERS / AMOUNTS
’ EXPRESSIONS WITH “VEZ” 85. mas
TRANSITIONS 49. unavez . 86. muy
13. asique 50. muchas veces _ 87. mucho
14, or eso 51. aveces
P E— — 88 unpoco
15.  luego 52. otravez _
89. bastante
16. entonces 53. envezde .
., - — 90. demasiado
17. mas tarde 54. talvez _
18. después 9L tanto
' P PREPOSITIONS 92. todo
HELP TELLING A STORY 55. de - 93. todos
19. vya 56. a _ 94. todos los dias
20. yano 57. en . 95. por todas partes
21. ahora 58. por - 96. nada
22. sin embargo 59. para - 97. algo
23. ademas o 60. con o 98. un montoén de
24. derepente 61. sin
R - - — PRONOUNS
25, todavia B —
% or fin 62. hasta - 99. vyo
- P 63. durante _ 100. tu
ADVERBS 64. desde _ 101. él
27. asi 65. contra _ 102. ella
28. bien , 103. usted (Ud.)
66. segun _
29. tan 104. nosotros
67. acercade _
., 105. ellos
30. también 68. apesarde _ 106 ellas
31. tampoco 69. acausade )
P — — 107. ustedes (Uds.)
32. antesde PREPOSITIONS OF PLACE 108, aleuien
33. despuésde 70. entre - - a8
. 109. nadie
34 siempre 71. hacia _
) P 72. alrededor de ___110. conmigo
35 nunca .
73 iunto a 111. contigo
36. aqui s B— —

74. allado de
14
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QUESTION WORDS
112. éQué? PLACES
113. éQuién? 149. lacasa

150. lasala

151. el dormitorio
152. lacocina
153. lacama

154. lacalle

114. ¢Por qué?
115. ¢Donde?
116. ¢Cémo?
117. ¢éCudl?
118. ¢Cuando?
119. ¢Cuantos?

155. la escuela

MISCELLANEQOUS NOUNS

120. unrato 156. el campo
157. el pais

121. cosa 158. la montaiia

122. palabra 159. ellago

123. un cuento 160. el mar
161. laplaya

124. desayuno

125. almuerzo 162. el parque

126. cena 163. laciudad

164. el pueblo
127. labicicleta

128. el carro ADJECTIVES

129. el dinero 165. bueno
166. malo

130. la mainana

131. mafana 167. mejor

132. latarde 168. mejor que

133. lanoche

134. esta noche 169. joven
170. viejo
135. ungato 171. nuevo

136. un perro
137. un caballo 172. esefesa

173. este/esta

PEOPLE

138. un chico 174. guapo

139. unachica 175. bonito

140. un hombre 176. hermoso

141. una mujer 177. chulo
178. feo

142. lafamilia

143. un hermano _179. cada

144. madre 180. igual

145. padre 181. maravilloso

146. un amigo

147. un niiio 182. triste

148. un policia 183. feliz

184. contento
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185.
186.
187.

188.
189.

190.
191.
192.
193.

194.
195.

196.
197.
198.

199.
200.

201.
202.

203.
204.
205.

206.
207.
208.

2089.
210.
211.

212.
213.

214.

215.
216.

217.
218.

grande
mediano
pequeio

delgado
gordo

chistoso
cOmico
simpatico
antipatico

rico
pobre

tonto
loco
inteligente

enojado
cansado

sucio
limpio

aburrido
interesante
exigente

suave
fuerte
débil
caro
gratis

barato

lleno
vacio

mismo

menor
mayor

facil
dificil
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Nombre
Fecha
Clase
PALABRAS IMPORTANTES — STUDENT HANDOUT
ENGLISH TO SPANISH
CONJUNCTIONS (Mostly) 37. there _ 76. far from
1.  that, than 38. overthere _
2. and 77. on, above
3. like, as 39. alone - 78. over, on top of _
4.  but 40. almost - 79. below, beneath
5 or 41. today _
6. if 42. even, still, yet _ 80. in front of, ahead
7. because 43. including _ 81. behind
8. neither... nor 44. maybe _
9. then, well then . 45.  only _ 82. inside
10. except, rather 46. soon _ 83. outside (of)
11. although 47.  equally _ 84. through, across
12.  while 48.  barely, hardly -
QUANTIFIERS/AMOUNTS
TRANSITIONS EXPRESSIONS WITH “VEZ” 85. more
13. so 49. one time, once 86 very
14.  so, for this reason __50. manytimes, often 87. alot
15. then, later 51.  attimes, sometimes _
16. then, so 52. another time, again 88. alittle
17. later 53. instead of _ 89. enough, quite _
18. afterwards, then 54. perhaps - 90. too much
91. somuch
HELP TELLING A STORY (ADVERBS) PREPOSITIONS
19. already, now 55.  of, from _ 92. everything, all _
20. not anymore, no longer 56. to, at _ 93. everybody
21. now 57. in,on _ 94. every day
22. nevertheless 58 for, through 95 everywhere
23.  besides, as well 59. for, in order to ___96. nothing
24. all of a sudden ____ 60. with . 97. something
25.  still, yet 61. without _ 98. a whole lot of
26. finally, at last -
62. until PRONOUNS
(MORE) ADVERBS 63. during . 99. |
27.  like that 64. since, from . 100. you (familiar)
28.  well, fine 65. against _ 101. he
29. so, so much 66. according to _102. she
67. about, concerning __103. you (formal) -
30. also, too 68. despite . 104. we
31. neither 69. because of _ 105. they (masculine)
106. they (feminine) -
32. before PREPOSITIONS OF PLACE 107. you (all)
33. after 70. between _
71. towards - 108. somebody
34. always 72. around _ 109. nobody
35. never 73. beside _ 110. with me
74. nextto _ 111. with you
36. here 75.  close to

16



QUESTION WORDS
112. What?

113. Who?
114. Why?
115. Where?
116. How?
117. Which?
118. When?
119. How many?

MISCELLANEOUS NOUNS

120. a little while

121. thing
122. Word
123. astory

124. breakfast
125. lunch

126. dinner, supper

127. bicycle
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PLACES

149.
150.
151.
152.
153.
154.

155.

156.
157.
158.
159.
160.
161.

162.
163.
164.

house

living room, big room
bedroom

kitchen

bed

street

school

countryside
country
mountain
lake

sea

beach

park
city
town

ADJECTIVES

128. acar
129. money

130. the morning
131. tomorrow
132. the afternoon

133. the evening, night

134. tonight

135. acat
136. adog
137. a horse

PEOPLE

138. aboy
139. a girl
140. aman
141. a woman
142. the family
143. a brother
144. mother
145. father
146. a friend
147. a little boy

148. a police officer

165.
166.

167.
168.

169.
170.
171.

172.
173.

174.
175.
176.
177.
178.

179.
180.
181.

182.
183.
184.

good
bad

better, best
better than

young
old
new

that
this

handsome, good-looking
pretty
beautiful
cute

ugly -

each, every
equal, the same
marvelous

sad

happy
content, happy
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185.
186.
187.

188.
189.

190.
191.
192.
193.

194.
195.

196.
197.
198.

199.
200.

201.
202.

203.
204.
205.

206.
207.
208.

2089.
210.
211.

212.
213.

214.

215.
216.

217.
218.

big
medium
small

skinny

fat

funny
funny
nice

mean

rich
poor

dumb, stupid
crazy
smart

angry
tired

dirty
clean

boring
interesting
demanding

soft, smooth
strong, hard , loud
weak

expensive
free
inexpensive

full
empty

same

younger
older

easy
difficult, hard
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PALABRAS IMPORTANTES — STUDENT HANDOUT

CLAVE / KEY / NOTES
CONJUNCTIONS (Mostly)
1. que that, than 39. solo only; alone

2.y and 40. casi almost
3. como like, as 41.  hoy today
4. pero but 42. aln even, still, yet
5 o or 43. incluso including
6. si if 44. quizas maybe
7. porque because 45. solamente only
8. Nni... ni neither... nor 46. pronto soon
9. pues then, well then 47. igualmente equally
10. sino except, rather 48. apenas barely, hardly
11. aunque although
12. mientras while EXPRESSIONS WITH “VEZ”

49. unavez one time,once
TRANSITIONS 50. muchas veces many times,often
13. asi que so 51. aveces at times, sometimes
14. por eso so, for this reason  52. otravez another time, again
15.  luego then, later 53. envezde instead of
16. entonces then, so 54. talvez perhaps

17. mastarde later
18. después afterwards, then PREPOSITIONS

55 de of, from
HELP TELLING A STORY (ADVERBS) 56. a to, at
19. ya already, now 57. en in, on
20. yano notanymore, no longer
21. ahora now 58. por for, through
22. sin embargo nevertheless 59. para for, in order to
23. ademas besides, as well
24. derepente all of a sudden 60. con with
25. todavia still, yet 61. sin without
26. por fin finally, at last
62. hasta until
(MORE) ADVERBS 63. durante during
27. asi like that 64. desde since, from
28. bien well, fine 65. contra against
29. tan so 66. segun according to
67. acercade about, concerning
30. también also, too 68. apesarde despite
31. tampoco neither 69. acausade because of
32. antesde before PREPOSITIONS OF PLACE
33. despuésde after 70. entre between
71.  hacia towards
34. siempre always 72. alrededor de around
35, nunca never 73. juntoa beside
74. alladode nextto
36. aqui here 75. cercade closeto
37 alli there 76. lejosde  far from

38. alla over there

18

77. sobre on, above

78. encimade over, ontop of
79. debajo de below, beneath
80. delante de in front of, ahead
81. detrasde behind

82. dentrode inside

83. fuerade outside (of)

84. atravésde through, across
QUANTIFIERS/AMOUNTS

85. mas more

86. muy very

87.  mucho a lot

88. unpoco alittle

89. bastante enough, quite
90. demasiado too much

91. tanto so much

92. todo everything, all
93. todos everybody

94. todoslos dias every day

95. por todas partes everywhere
96. nada nothing

97. algo something

98. unmonténde a whole lot of
PRONOUNS

99. yo /

100. tu you (familiar)
101. él he

102. ella she

103. usted (Ud.) you (formal)
104. nosotros we

105. ellos they (masculine)
106. ellas they (feminine)
107. ustedes (Uds.) you (all)
108. alguien somebody

109. nadie nobody

110. conmigo  with me

111. contigo with you



QUESTION WORDS

112. éQué? What?

113. ¢éQuién?  Who?

114. ¢Por qué? Why?

115. ¢Dénde? Where?

116. ¢Cémo?  How?

117. ¢éCual? Which?

118. ¢Cuando? When?

119. ¢Cuantos? How many?
MISCELLANEOUS NOUNS

120. unrato a little while
121. cosa thing

122. palabra word

123. un cuento a story

124. desayuno breakfast
125. almuerzo lunch

126. cena dinner, supper
127. la bicicleta bicycle

128. uncarro acar

129. eldinero money

130. lamanana the morning
131. mahana  tomorrow
132. latarde the afternoon
133. lanoche the evening, night
134. esta noche tonight

135. ungato a cat

136. unperro adog

137. un caballo a horse
PEOPLE

138. unchico aboy

139. unachica a girl

140. un hombre a man

141. unamujer g woman
142. lafamilia the family
143. un hermano a brother
144. madre mother

145. padre father

146. un amigo a friend

147. un niio a little boy
148. un policia a police officer

PLACES

149. lacasa house

150. lasala living room, big room
151. el dormitorio bedroom
152. lacocina kitchen

153. lacama bed

154. lacalle street

155. laescuela school

156. el campo countryside
157. el pais country

158. lamontafia mountain
159. ellago lake

160. el mar sea

161. laplaya beach

162. el parque park

163. laciudad city

164. el pueblo town
ADJECTIVES

165. bueno good

166. malo bad

167. mejor better, best
168. mejor que better than
169. joven young

170. viejo old

171. nuevo new

172. esefesa  that

173. este/esta this

174. guapo handsome, good-looking
175. bonito pretty

176. hermoso beautiful

177. chulo cute

178. feo ugly

179. cada each, every
180. igual equal, the same
181. maravilloso marvelous
182. triste sad

183. feliz happy

184. contento content, happy
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185.
186.
187.

188.
189.

190.
191.
192.
193.

194.
195.

196.
197.
198.

199.
200.

201.
202.

203.
204.
205.

206.
207.
208.

2089.
210.
211.

212.
213.

214.

215.
216.

217.
218.

grande
mediano
pequeio

delgado
gordo

chistoso
cémico
simpatico
antipatico

rico
pobre
tonto
loco

inteligente

enojado
cansado

sucio
limpio

aburrido

big
medium
small

skinny

fat

funny
funny
nice

mean

rich

poor

dumb, stupid
crazy

smart

angry
tired

dirty
clean

boring

interesante interesting

exigente

suave
fuerte
débil
caro
gratis

barato

lleno
vacio

mismo

menor
mayor
facil
dificil

demanding

soft, smooth
strong, hard, loud
weak

expensive
free
inexpensive

full
empty

same

younger
older

easy
difficult, hard
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Nombre

Fecha

Clase

PALABRAS IMPORTANTES — STUDENT HANDOUT
IN ORDER OF WORD FREQUENCY English to Spanish

This list is in a different order than the other Palabras Importantes handouts. This one is in the order of word frequency. The
lower the frequency number, the more often a word is used. As with the other lists, it does not contain all of the high frequency
words in Spanish. The first list is the most useful function words and second list is the nouns and adjectives that are commonly
used in Spanish classes. The high frequency verbs are on a different list. The numbering is from A Frequency Dictionary of
Spanish, by Mark Davies.

FUNCTION WORDS = SHORT, ABSTRACT GRAMMATICAL MARKER WORDS—THE SKELETON OF THE LANGUAGE
Similar to “sight words” in elementary school: High frequency vocabulary that everyone needs to know instantly

#1-50 by Frequency 35. entre (#58) 71. alli (#169)
1. de (#2) 36. asique (#59) 72. contra (#172)
2. que (#3) 37. desde (#61) 73. dentrode (#174)
3.y (#4) 38. poreso (#63) 74. sin embargo (#180)
4. a (#5) 39. ni..ni (#64) 75. nosotros (#191)
5. en (#6) 40. ella (#69) _ eeeeeeeeeeeeee--e----
6. por (#12) 41. bien (#73) #200-300 by Frequency
7. con (#13) 42. unpoco (#74) 76. todavia (#211)
8.  para (#15) 43. entonces (#76) 77. segun (#257)
9. como (#16) 44. tanto (#79) 78. antesde (#236)
10. todo (#22) 45. tan (#83) 79. usted (Ud.) (#269)
11. todos (#22) 46. ahora (#85) 80. ustedes (Uds.) (#269)
12. todos los dias (#22) 47. por todas partes (#86) 81. Dbastante (#270)
13. pero (#23) 82. tampoco (#279)
14. mas (#24) 48. después de (#87) 83. aun (#282)
15. o (#26) 49. después (#87) 84. nadie (#283)
16. si (#34) 50. siempre (#90) 85. incluso (#294)
17. vya (#36) 51. nada (#95) 86. quizas (#297)
18. vyano (#36) __ mmemsssssssosssscsssoos mmsesessesesoocoo-o-e-
19. porque (#38) #100-200 by Frequency #300-400 by Frequency
20. él (#41) 52. algo (#101) 87. alla (#324)
21. muy (#42) 53. solamente (#102) 88. demasiado (#335)
22. sin (#43) 54. pues (#105) 89. atravésde (#347)

55. sino (#109) 90. apesarde (#366)
23. unavez (#44) 56. aunque (#117) 91. cercade (#391)
24. muchas veces 57. hacia (#125) 92. pronto (#396)
25. aveces 58. aqui (#129) e
26. otravez 59. luego (#132) #400 + by Frequency
27. envezde 60. ellos (#144) 93. encimade (#436)
28. talvez 61. ellas (#144) 94. fuerade (#451)
62. casi (#146) 95. lejos de (#469)

29. mucho (#45) 63. durante (#148) 96. alguien (#480)
30. sobre (#48) 64. nunca (#151) 97. acausade (#546)

"""""""""""" 65. mientras (#154) 98. ta (#554)

#50-100 by Frequency 66. por fin (#156) 99. alrededor de (#556)
31. vyo (#52) 67. ademas (#159) 100. apenas (#587)
32. también (#53) 68. solo (#160) 101. detrasde (#701)
33. hasta (#54) 69. hoy (#164) 102. juntoa (#729)
34. asi (#59) 70. allado de (#165)
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103.
104.
105.
106.
107.
108.
1069.

debajo de (#820)
delante de (#885)
mas tarde (#1046)
acerca de (#1288)
igualmente (#1431)
conmigo (#1845)

un monton de (#1946)

110.
111.

de repente (#2183)
contigo (#3017)

QUESTION WORDS
(In order of frequency)
¢Qué? (#47)

112.

113.
114.

éPor qué? (#12, 47)
é¢Como? (#126)
115. éQuién? (#292)
116. ¢éCudl? (#395)
117. éDOnde? (#421)
118. éCuantos? (#723)
119. ¢Cuando? (#1199)

® Many of the nouns and adjectives below
are NOT high frequency words.

e They are on this list because they are

interesting and/or useful in language class.

® Many of these words are included in
standard curricula.

[ ]=Words notin the top 800 most
frequent Spanish words
(#***) = Words not in top 5,000

COMMON SPANISH CLASS

NOUNS
(in order of frequency)

cosa (#78)

un hombre (#80)

la casa (#116)

una mujer (#127)

el pais (#133)

un nifo (#178)

palabra (#176)

padre (#182)

la noche (#196)

la ciudad (#197)

esta noche (#196)

familia (#201)

pueblo (#241)

la tarde (#242)

la calle (#248)

un amigo (#262)

120.
121.
122.
123.
124.
125.
126.
127.
128.
129.
130.
131
132.
133.
134.
135.

136.
137.
138.

139.
140.
141.
142.
143.
144.

145.
146.
147.
148.
1409.
150.
151.
152.
153.
154.
155.
156.
157.
158.
159.
160.
161.
162.
163.
164.

165.
166.
167.
168.
1609.
170.
171.
172.
173.
174.
175.
176.
177.
178.
179.
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madre (#278)
el dinero (#291)
el campo (#295)

la mafana (#401)
un policia (#506)
la escuela (#532)
un hermano (#539)
el mar (#645)

un caballo (#780)

lasala (#811)

un perro (#939)

un chico (#1079)

la cama (#1185)

la montafia (#1212)
manana (#1235)
un cuento (#1357)
un gato (#1412)
unrato (#1478)

la cocina (#1673)

la playa (#1713)

el parque (#1760)
un carro (#1871)
una chica (#1907)
el lago (#2680)
cena (#2971)
almuerzo (#3104)
desayuno (#3157)
el dormitorio (#3382)
la bicicleta (#3955)

COMMON SPANISH CLASS

ADJECTIVES

(in order of frequency)
este/esta (#29)
ese/esa (#32)
mismo (#51)
grande (#62)
suave (#84)
cada (#96)
nuevo (#99)
bueno (#115)
mejor (#121)
mejor que (#121)
mayor (#138)
pequeio (#184)
igual (#239)
malo (#275)
viejo (#281)
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180.
181.
182.
183.
184.
185.
186.
187.

188.
189.
190.
191.
192.
193.
194.
195.
196.
197.
198.
199.
200.
201.
202.
203.
204.
205.
206.
207.
208.
209.
210.
211
212.
213.

214.
215.
216.
217.
218.

dificil (#314)
menor (#334)
pobre (#373)
joven (#442)
lleno (#508)

facil (#514)

rico (#627)
interesante (#762)

feliz (#956)
fuerte (#1010)
hermoso (#1224)
débil (#1284)

triste (#1314)

loco (#1377)

limpio (#1397)
inteligente (#1447)
barato (#1470)
vacio (#1532)
contento (#1647)
bonito (#1707)
maravilloso (#1743)
caro (#1876)

sucio (#1994)
cansado (#2147)
tonto (#2191)
gordo (#2217)
feo (#2381)

simpatico (#2590)
aburrido (#2813)
delgado (#3039)
mediano (#3103)
coOmico (#3485)
exigente (#3530)
guapo (#4140)

chulo (#***)

chistoso (#***)
antipatico (#***)
enojado (#***)
gratis (#***)
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LA CHICA QUIERE CAFE
THE GIRL WANTS COFFEE

This is the first story of the school year in Spanish I. It can be told at the beginning of the
second or third week of class, or it can be saved until later. The written story, student handouts and a quiz follow
this initial explanation. There are also versions of the story and quiz in English for those that do not teach Spanish.

Using a Story to Develop Reading Fluency

Participants in seminars and workshops often ask how beginning students can begin to read independently. Baby
steps like this are what works:

1. Teach high frequency verbs
2. Create a simple story with your class using those verbs. Use student answers to make it fun.
3.  Write up the story

This was an activity that was done as a follow-up to a short story from week 3 of a Spanish 1 class (step 3 above).
The Bell Ringer/Do Now assignment, called the Repasito (little review), was to write five sentences in Spanish
about the drawing below. The drawing had to do with the story each class and | had invented the day before.

All of these sentences were generated by students in four level 1
classes. Most of the sentences were similar in each class. We had told
a short story with a similar theme as the drawing called La chica quiere
café (The Girl Wants Coffee), where a girl trades a toad for some
coffee.

These 14 high frequency verbs had been taught beforehand (in the
third person singular form of the present tense) with classical TPR
gestures, unusual commands and a few mini-stories:

hay, es, esta3, tiene, quiere, le gusta, le dice, le da, toma, pone, habla, come, mira, sonrie

Verbs were also taught in a “ready to wear” mode, meaning that the indirect object was taught as part of the verb
from the very first time, students heard it. So dar (to give) was not taught as an infinitive. Instead, it was presented
as le da (gives him/her). Same with le dice (says to her/him) and le gusta (she/he likes it). The logic being that
these verbs almost always require an indirect object, so students might as well hear them paired together from the
initial exposure and not have to unlearn bad habits later. These verbs come from my list of Important Verbs. The is
a list of high frequency verbs inspired by Terry Waltz, Mike Peto and my years of experimenting as to what works
with students.

¢ Previous Vocabulary

Vocabulary from the previous week were words that got students up and moving, words that were useful for
talking about classroom jobs and words that help us to get to know one another.
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Up & Moving Words: stands up, walks, sits down, touches, points at, grabs, fast, slow, and
Classroom Words: window, floor, lights, chair, door, screen, projector, books, class
Get-to-know-you Words: is called, is in grade, lives in, prefers, likes it, boy, girl

In previous lessons students had also learned:
¢ A few body parts from singing The Hokey Pokey and Head and Shoulders, Knees and Toes
e Basic colors with games and mini stories
¢ Some classroom objects with TPR gestures
¢ A few courtesy expressions
¢ A few adjectives and nouns along the way

Here is the basic story in 4 sentences:
A girl wants coffee.
A boy has coffee.
The girl gives the boy...

The boy gives the girl the coffee.

It was expanded to 8 sentences.
There is a girl. She is in Spanish class. She wants coffee.
There is a boy. He is in the Spanish class too. He has coffee.
The girl gives the boy a toad.
The boy gives the girl the coffee.

This is where the extra words in the student-generated sentences in the example below come from. Most of the
extra words were from the class “super-stars” who were allowed to add the extra sentences they had thought up
once everyone else in the class had exhausted all of their possibilities.

The verbs necesita (needs) and cambia (trades) had also been used a few times in class, but had not been explicitly
taught. Nevertheless, a few students in each class managed to create sentences with those verbs.

How did level 1 students generate so many unique sentences? Competition helped. | asked a student to write the
number of sentences each class came up with on the white board each hour. Each class tried to outdo the previous
one. During the last two classes, | threw out the lesson plan because students were all engaged and wanted to do
nothing but come up with more and more sentences (no translating devices were allowed) for the entire period,
even though the original activity was planned to take up only about 6 minutes. During those last two periods, | had
a student act as an MC, and call on classmates to say sentences while | sat in the back and wrote out each sentence
that was said.
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I later rearranged the random student sentences to create the narrative below, which the students read with one
another using “ping-pong reading”. Each student had these sentences written on a piece of paper. The sentences
were written only in Spanish. Sentences are translated into English below for those teachers that do not speak
Spanish. Students enjoyed searching for the sentences they had written as they did the ping-pong activity. It was
compelling reading because each student could see sentences that they thought they had written themselves.

Keep in mind that no one student came up with these sentences. It was a group effort in each class throughout the
day. Nonetheless, every student could understand the final set of sentences. It also helped that it was their
classmates, rather than the teacher or the textbook, that came up with these sentences.

The story below, created from student sentences, contained a total of 556 words. This was a good start to getting
kids’ confidence up about reading in Spanish. Reading a story that is over 500 words in week three of Spanish is
significant. This is a big step to preparing students to read independently. Short high interest easy

readers (language learner novels crafted with controlled vocabulary especially for novices) are within their reach

when this happens.

1. Hay dos personas. There are two people.

2. Hay una chicay un chico. There is a girl and a boy.

3. El chico es bajo. The boy is short.

4. El chico es gordo. The boy is fat.

5. El chico tiene una cabeza grande. The boy has a big head.

6. Elchico tiene pelo café. The boy has brown hair.

7. El pelo del chico es corto. The boy’s hair is short.

8. El chico tiene una nariz grande. The boy has a big nose.

9. El chico tiene orejas grandes. The boy has big ears.

10. El chico tiene ojos pequeiios. The boy has little eyes.

11. Lachica tiene una sonrisa grande. The girl has a big smile.

12. La chica tiene una boca grande. The girl has a big mouth.

13. Lachica tiene pelo café. The girl has Brown hair.

14. Lachica tiene pelo largo. The girl has long hair.

15. Lachica tiene ojos grandes. The girl has big eyes.

16. La chica tiene una nariz pequeiia. The girl has a little nose.

17. El chico tiene dinero por café. The boy has money for coffee.

18. El chico tiene café. The boy has coffee.

19. El café tiene leche. The coffee has milk.

20. Alachica le gusta el café. The girl likes the coffee.

21. Alachica le gusta el café con leche. The girl likes coffee with milk.

22. El café esta muy caliente. The coffee is very hot.

23. La mano del chico esta caliente porque tiene café caliente en la mano. The girl’s hand is hot because she
has hot coffee in her hand.

24. Hay un sapo. There is a toad.

25. La chica tiene un sapo. The girl has a toad.

26. La chica tiene el sapo en la mano. The girl has the toad in her hand.

27. El sapo es pequeiio. The toad is little.

28. El sapo es verde. The toad is green.

29. El sapo es gordo. The toad is fat.

30. El sapo no tiene pelo. The toad doesn’t have any hair.

31. El sapo no habla inglés. The toad doesn’t speak English.
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32.
33.

34.
35.
36.
37.

38.
39.
40.
41.
42.

43.
44.
45.
46.
47.
48.
49.

50.
51.

52.

53.

54.
55.

56.
57.

58.
59.
60.
61.
62.
63.
64.
65.
66.
67.
68.
69.
70.
71.
72.
73.
74.
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El sapo come bichos.
A la chica no le gusta el sapo.

El chico mira a la chica.
El sapo mira el chico.

El sapo sonrie al chico.
Al chico le gusta el sapo.

La chica mira al chico.
La chica sonrie al chico.

The toad eats bugs.
The girl doesn’t like the toad.

The boy looks at the girl.
The toad looks at the boy.
The toad smiles at the boy.
The boy likes the toad.

The girl looks at the boy.
The girl smiles at the boy.

El chico es gordo, pero ala chica le gustan los ojos del chico. The boy is fat, but the girl likes the boy’s eyes.

El chico esta nervioso.
Al chico le gusta la chica.

El chico sonrie.

La chica mira el café del chico.

La chica quiere el café.

La chica necesita café.

La chica necesita beber café.

La chica quiere tener el café del chico.
El chico quiere el sapo.

El chico y la chica hablan inglés.
El chico y la chica hablan espaiiol.

La chica le dice: —quiero cambiar el sapo por el café.
the coffee.”
La chica le dice: —équieres el sapo?

La chica le dice: —el café, por favor.

La chica quiere el café y el chico quiere el sapo.
toad.

La chica le dice: —quiero el café.

El chico le dice: —quiero el sapo.

El chico quizas quiere cambiar con la chica.

El chico y la chica tienen unaidea.

La chica hace un cambio con el chico.

El chico y la chica cambian café por el sapo.
La chica le da el sapo.

La chica le da el sapo al chico.

La chica pone el sapo en la mano del chico.

El chico le da el café a la chica.

El chico pone el café en la mano de la chica.
La chica agarra el café.

El chico le dice: —gracias.

La chica le dice: —de nada.

La chica esta feliz.

Al sapo le gusta el chico.

El sapo sonrie.

El sapo le dice -rivit

El chico toma el sapo.
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The boy is nervous.
The boy likes the girl.

The boy smiles.

The girl looks at the boy’s coffee.

The girl wants the coffee.

The girl needs coffee.

The girl needs to drink coffee.

The girl wants to have the boy’s coffee.
The boy wants the toad.

The boy and the girl speak English.
The boy and the girl speak Spanish.

The girl says to him, “l want to trade the toad for
The girl says to him, “Do you want the toad?”

The girl says to him, “The coffee, please.”
The girl wants the coffee and the boy wants the

The girl says to him, “I want the coffee.”
The boy says to her, “I want the toad.”

The boy perhaps wants to trade with the girl.
The boy and the girl have an idea.

The girl makes a trade with the boy.

The boy and the girl trade coffee for the toad.
The girl gives him the toad.

The girl gives the toad to the boy.

The girl puts the toad in the boy’s hand.

The boy gives the coffee to the girl.

The boy puts the coffee into the girl’s hand.
The girl grabs the coffee.

The boy says to her, “Thank you.”

The girl says to him, “You’re welcome.”

The girl is happy.

The toad likes the boy.

The toad smiles.

The toad says “rivit” to him.

The boy takes the toad.
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75. El chico esta feliz. The boy is happy.

76. Ellos sonrien. They smile.

77. Lachica sonrie mucho y el chico sonrie también. The girl smiles a lot and the boy smiles too.
78. El chico y la chica son amigos. The boy and the girl are friends.

There are 556 total words in this story create by student-generated sentences. Students also wrote 22 more
sentences, for a total of 100, that did not quite fit smoothly into a story

How to Teach It

¢ New Vocabulary

All of these new words are important because they are high frequency in any language. Use classical TPR to
introduce the new vocabulary with gestures. This section is very brief. We stop using the gestures once most of the
students recognize the words when they are spoken. There is no need to continue with the gestures after that
time. After the first day, and briefly as a review on the second day, the gestures for these words are not used
again. We want students to associate the sound of the word with the meaning and not have to rely on visual cues.
If we keep using gestures, students tend to tune out the listening and depend on the visual cues of the gestures.

® Has Cup two hands together like you have something tiny (sounds a bit like tiene) in there.
® Looks at Hand to forehead as if looking at something while shielding from glare.
e Wants Bring two hands to chest as if bringing something dear to your heart.

Use new vocabulary with novel commands. Tell the students to do unexpected actions using the new words.

¢ Begin telling the story

--The story is the same for each level | class. Only the student names and product names are different.
--Choose bright, enthusiastic, emotive students to be the actors.

--Coach them in English, as needed, during the process of telling the story.

--Tell them that they are trying out for the job of actor. If they do not do a good job, we will find someone else.

e Story Structure

Several elements in the plot help make this story a winner. This is a seemingly simple story, but it will set the trend
for storytelling for the rest of the year in class, so it has to be a good one. It has everything a good story needs. It
has a beginning, a middle and an end. It has a problem, a struggle and a resolution. It has recognizable social
tension and manipulation that students experience and try to figure out in their lives every day. The situation is
relatable, it has something that students can feel and recognize immediately. It has repetition built in. The
unexpected twist at the end also helps to maintain interest.

Beginning Problem A girl has bad coffee. She wants good coffee.
Middle Struggle She tries to get good coffee from a boy.
End Resolution She gets good coffee by giving the boy something unexpected.

Social Tension The plot has elements that are relevant to students’ lives. The girl in the story attempts to
manipulate the boy with just a smile. The boy unexpectedly refuses. In high school girls are becoming aware of
their power over boys. They realize that they can get some boys to do almost anything by simply giving them a bit
of attention. | often pick a pretty and confident girl and an average boy for this story because the subtext works so
well with that combination. Everyone sees what is going on—the girl wants something from the boy. Students see
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this scenario every day in school. What is shocking here is that the boy holds out and does not give in to her when
the girl walks over to him, looks at him and smiles at him. The boy has an unexpected ability. He has the power to
resist the charms of the girl—that is almost unheard of at this age (or any age, really). | also hope that students will
pick up on a more subtle message here: if a boy can resist a girl, then a girl can resist a boy when, in a couple of
years, the tables are turned and the boy is pressuring the girl to give in to something she may not want to do.

Twist Ending The girl offers the boy a toad, and he is willing to accept it in trade for his good coffee. This is
unexpected. The boy does not accept a pencil or a piece of paper for his delicious coffee. It has to be something
different and it needs to be valuable to him in order for the boy to make the trade.

Repetition Repetition is built into the plot of the story. The girl tries to trade her coffee three times. Each
time it is the same formula. Each time there is repetition of these words: walks, grabs, gives him, and doesn’t

want.

Ask many types of questions as you work your way through the story with the class:

--Yes/No: Is there a girl? Does the girl have water? Does the girl have tea?
--Either/Or: Is there a girl or is there a boy? Does she have coffee or Pepsi?
--Fill in the blank: Thereis a .The girl’'s nameis

--Simple informational questions with Who, What & Where:
Who has coffee from McDonald’s?
What does the girl have?
What does the boy want?
Where does the girl live?

This is only the second week of school. Ask questions that require only short answers. Do not ask questions that
require more language such as the “How” and “Why” questions. Save those types of questions for later.

TPR these new structures when they come up later in the story (they are also high frequency and therefore
extremely valuable words for students to know):

® Smiles Students smile and lift up corners of mouth with fingers
¢ Gives him/her Move hands in a giving motion, as if offering a plate of cookies to someone.

¢ Vocabulary Choice

Most of the vocabulary in the story consists of the most useful high frequency words and is tightly controlled.
Students are exposed to only a few new words. Student names and product names are used and the rest of the
words are either high frequency or high interest, with these exceptions which are planned to help students in the
later lessons and/or to help raise student interest:

Grabs is used because it is such an active word, more evocative and flexible than “takes”. Grabbing is a faster
and more forceful action than taking and it is more interesting to students. Takes is high frequency and it will come
later. Grabs is used here something like the word “gets” in English—a very utilitarian word that can take on many
meanings.

Walks The Spanish word anda (walks) is used instead of va (goes) because the students had only had one week
of Spanish when we started the story, and anda (walks) had been used on the first day to get the students up and
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moving around in the classroom listening and reacting to Spanish instead of just sitting there listening to rules. The
word va will be introduced soon because it is high frequency and extremely useful.

Smiles This is used instead of “is happy” right now because it is more flexible. In the story, the girl smiles when
she attempts to manipulate the boy—she is not necessarily happy, she is trying to get him to give her something
simply by paying attention to him. At the end of the story everyone is smiling. “Is happy” is a useful phrase and it
will be presented soon, but we were getting too many new words, so it was not included at this point. If this were
the 3™ or 4" week, it would be included.

Coffee, Tea & Water are included as choices because we want students to begin to learn useful vocabulary early.

It empowers students to be able to say words that they can use in a restaurant right away. The eternal shame of
language teachers is to have a student that returns and say that after three years in your class they could not even
order coffee at a café in Madrid. | want my students to have that ability and confidence from the first week. We
introduce useful food vocabulary into almost every story a little bit at a time all year long in level one. Use any kind
of beverage or brand names that your students are familiar with. You do not have to use “Seattle’s Best” or
“McDonald’s”. | used those because students actually had cups from those stores with them in the class on the day
we told this story. Brand names in the native language are fine once in a while. Not every single word in a story
must be in the target language or from the target culture, especially at this early stage.

Toad | have a big, fat, brown stuffed toad from Guatemala in my classroom that tends to
wind up in stories. The boys in the class usually think it is cool, and the girls think it is gross,
so | included it as a believable prop—because the toad is actually an odd item that a boy
might want. Note that you do not have to use a toad; | used it because it was handy. the word “toad” is not high
frequency and so it is not nearly as valuable as most of the other words in this story, but it does add a bit of
specialized flair that the students tend to like. Use any prop that is available and might work for your students. Just
change the vocabulary and graphics slightly to match what you want to use.

How gross! This is a fun expression. It is not the kind of high frequency expression that we like to use, but it is
fun and students like it, so it is used here because it fits and it is fun, plus the words le gusta (likes it) and tiene
(has) correspond with a video by Sefior Wooly (senorwooly.com), jQué asco!, that my students like.

Handsome / Good-looking in Spanish this word rhymes with toad. Un sapo guapo (a handsome toad) has
a certain ring to it. Being good looking is extremely important to students at this age. They pick up this word
quickly and with very few repetitions.

The end. | want students to know this term right away because it helps them know when a !
story is over and it helps them to tell me when they are done speaking when their stories are over.

The shark fin drawing is just a fun way to get them to remember the term el fin. Incidentally, the

Animal Planet network is missing out if every episode on Shark Week does not end with el fin.

¢ Finish Telling the Story
Keep asking lots of questions along the way. Remember to keep them simple. Using the questions to verify details
rather than doing formalized circling makes it feel more natural.

¢ Review the Story

--Review by asking it—ask questions, then repeat the student answers to tell it again.
--Tell story with student eyes closed—students show fingers to indicate understanding
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e Read the Story (The written story with blanks appears later in this document)

--Pass out written story with blanks.

--This sheet has a pre-reading section. It is mainly a check for the teacher to be sure those words have been
covered before the story is told and read. This pre-reading section includes sections for:

Previous vocabulary—words in the story that students had heard last week
New vocabulary—the five new words for this story.
Extra vocabulary—words that have been used for several days in class, but not always translated.

--Ask students to fill in the ones they know first and then go over these words aloud as a class before students
begin working on the blanks for the story.

--Students write in the blanks of the written story—as it was customized for their class.

--Students work with a partner for reassurance and social outlet and to help slower students.

--Students have heard the story and are very familiar with it before they read it.

--When students are done writing, teacher reads story aloudin the TL to be sure all have it—pausing and saying
“blank” so that students can say what they have written.

ELEMENTS OF EFFECTIVE INSTRUCTION IN THE LESSON:

COLLABORATION:

Ping Pong Translation with partner. Here is how it works:

--Students are in pairs

--First student reads first sentence of the story in the TL

--Second student interprets it into English and then reads next sentences in the TL.

--First student interprets it into English and then reads next sentences in the TL.

--they keep going through the entire story.

--Point out that each student is reading in the TL and interpreting in to English.

--It is NOT one student interprets into English only and the other reads in the TL only.

--Students will help one another out with this activity because both need to be successful in order to complete it. --
--Student like this activity so much that they ask to do it again the next day.

DEMONSTRATING KNOWLEDGE OF MATHEMATICS:

The teacher can emphasize interdisciplinary connections to math as students prepare to draw their stories. Have
them draw their stories on the back of their fill-in-the-blank story handout and it helps them to have eight equal
sized boxes in which to draw. | have them fold it in to boxes to facilitate the drawings. We review how exponents
work as we do this. The language here is not that complex and this can be done in the TL. We do the numbers in
Spanish, but the rest is in English for this exercise right now. Most of the time we do not code switch back and
forth between English and Spanish like this, but this time of the year we do.

I say: “When you fold something, or double it (the word in Spanish is doblar) you have two, so with one fold, we
have two, one time. The formula is 2'. How many boxes are there? Two. With one fold, the formula is, 2* = 2. Fold
your paper a second time. Do not unfold it to count the boxes. How many folds have we made? What is the
formula? Right, 2%. 22=? Yes, 2’ =4. Fold your paper again, do not unfold it to count the boxes, figure it out with
math. Math is our friend. How many folds? What is the formula? Yes, 23. 22=? Yes, 22=8. This is easy for most
students, but it always trips up a few. It requires students to transfer mathematical knowledge to a different area
and it allows students to recognize when they make procedural errors and take steps to correct them. For fun, we
goon up to 2%, 25,25 27 28 2°& 2'°.
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EXCEED EXPECTATIONS, USE OUTSIDE KNOWLEDGE & CONNECT COMMUNITIES:

Students take the written version of the story home and read it in Spanish to their parents. This is a great way to
begin to partner with families to coordinate learning between home and school. No one is expecting level |
students to understand this much Spanish this early in the school year. | checked on parents’ reactions in class next
day with the students (give extra credit or make it for a grade, if needed) to encourage students to talk to their
parents about their school work. Many parents will be impressed that their student knows so much Spanish
already. This year students reported that parents had told the story back to them in Czech, German, Mandarin and
Italian. Parents also started spontaneously teaching more Spanish to their children. This filling pool of good will,
enthusiasm and connection with the community can only be beneficial in class the rest of the school year.

e Draw the Story

Students draw story on the back of the written story paper with simple stick figures. This is a brain break and a
change in thinking that helps to refresh students. In order to draw the story accurately students need to reread the
story. Reading carefully for details to draw and thinking about the story is further input, but in a different way.

Put a time limit of 5 minutes on this so that the drawings do not get too elaborate. Ask the students in the TL if this
is Art Class or Language Class. Tell them that fantastic drawings do not matter. They are just drawing enough to
remind them of the details of the story so that they can retell it to a partner.

--Teacher narrates parts of story in the TL.

--Students point at parts of the story as the teacher narrates.

--Teacher uses target vocabulary and tells story, but may change some sentences slightly to make at least some of
the sentences different—use the same vocabulary and tell the same story, but do not use the exact same
sentences. Point this out to students that they are not memorizing sentences, but learning words that can be
combined in different ways.

e Re-tell the Story

--Students re-tell the story with partner looking only at their drawings.

--S1 looks at drawing and tells story in Spanish while following the drawings with her finger

--S2 looks at words on his paper and at the drawings on S2’s paper S2 helps with a word or phrase when/if S1 gets
stuck.

--Students change roles after S1 is finished.

--This is another cooperative activity. Students are listening to one another and helping one another. Also, the
most comfortable student goes first.

Why have students re-tell a story at all at this stage? According to Second language Acquisition (SLA) theory,
students do not acquire language, or even perfect it, by practice. Language is acquired in only one way, by
comprehensible input (Cl). Acquisition happens by listening to and reading messages in the target language that
the student can understand. Re-telling the story is not Cl, but it gets to Cl in a roundabout way. When students can
tell a story, they feel like they are learning. They feel like they are members of the club. This feeling of success is
motivating and it helps them to come to class and invest themselves emotionally in it—this is how they get more Cl
and acquire the language.

DIFFERENTIATION: The beauty of the multifaceted set up to this activity is that the student that is most ready
to tell the story will do so because they have had enough input. The more hesitant student will get more input by
hearing the story, looking at the drawings and reading it again before he is asked to produce.
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EXTENSION: After all have re-told with a partner, ask volunteers to retell the story using only the drawings. This
allows the super stars to show what they can do and get the attention they crave. For a level | student to take a
risk like this and tell a story in the target language at this time in the year exceeds teacher expectations.

® Pre-view the Quiz

--Teacher asks questions that are similar to those that will be on the quiz

--Ask the questions in the TL

--Before students can answer, ask “What is that in English?” Then students answer aloud in Spanish.

* Quiz

--Teacher asks questions aloud in the TL (See the quiz later in this document)

--Students answer with short answers in the TL. Students grade one another’s papers and turn in.

--The objective for the quiz is to measure what students know and can do, but mostly to give them a feeling of
success and confidence.

--The quiz is written and given to absent students in that format when they return because saying it over and over
to the 10-15 students that are absent each day is tedious. Plus, missing all of that input puts their listening skills at
a severe disadvantage compared to the students that had been in class and had receive the comprehensible input
they needed that day.

The 80/80 Guideline We want at least 80% of the regularly attending students to get an 80% or better on
most quizzes, particularly this first one. After all of the activities and review it is not uncommon for almost all of
the regularly attending students to get 100% on the quiz.

¢ Classroom Management Note: Listen to Your Intuition

The teacher needs to be constantly aware of student body language. Students will give a clue as to their intentions
with subtle movement clues and micro-expressions. These are often quick and captured only subconsciously. They
show up only as feelings or premonitions to our conscious minds, so be aware when something just doesn’t feel
right. Listen to your hunches. They can be signals that your subconscious mind trying to tell you more about a
situation.

An instance of this happened after a recent lesson. A male student asked, “How do you say ‘She wants’?” He was
trying a bit too hard to seem nonchalant about it. “Wants” is a word we are working on, and “she wants” is in the
story, so his request was calculated to seem justifiable. | felt something was up, so to buy time and to get more
body language clues | asked him what he thought it might be—it is never a bad a idea to use Socratic questioning
and lead students into coming up with the answer they seek and | use this technique often, so my response did not
seem out of place.

He gave the right answer and then asked, “How do you say ‘D’?” Now | was almost sure that he was playing me,
but | wanted to be sure of my hunch, so buying more time, | said, “Like a girl’s name Dee?” He said, “No, the letter
d in Spanish.” Then | was 90% sure that he was attempting to string together an unflattering statement about a
female classmate (If you cannot imagine what the student was attempting to say look up “she wants the d” in an
urban dictionary). So | said, “We are not doing the alphabet right now and you do not need to know that” in a flat
tone. The tone and the blank look on my face communicated to him that | knew what he was intending to do and
that it was definitely not OK. And he knew that | knew. He got my unspoken message back to him. His body
language clearly showed that he had understood the message and he backed down immediately, not trying to
salvage his nefarious operation by protesting or justifying his seemingly innocent question the way a student that
is not reading you clearly will try to do.
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This entire incident happened in less than five seconds. Awareness of the potential for mischief can head off
problems before they even begin. Because | was listening to my intuition, | became aware of the potential for a
disciplinary situation was avoided. A female student was spared a derogatory, sexualized remark, a group of
smirking male onlookers were spared having my image of them tarnished, and the potential perpetrator was
spared the misfortune of disciplinary action. | believe that the student realizes that | am on to him and that he will
not attempt that particular line of questioning again.
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Nombre

Fecha

Clase

)) LA CHICA QUIERE CAFE

Instrucciones: Escribe en inglés, por favor.

PREVIOUS VOCABULARY 26. el profesor 41. su
1. hay 27. libro de composicion 42.a
2. unachica 43. de
3. lachica NEW VOCABULARY 44. también
4. un chico 28. tiene - 45. finalmente
5. el chico 29. mira 46. jQué asco!
6. sellama 30. quiere 47. mucho
7. prefiere 31. sonrie 48. un café
8. vive en 32.leda 49. el café
9. agarra EXTRA VOCABULARY 50. rojo
10. anda 33. esta en la clase de espafiol 51. azul
11. la clase 52. normal
12. unasilla 34. tiene un problema 53. el agua
13. lasilla 54. el café
14. el pupitre 35. tiene unaidea 55. el café de...

15. se levanta

16. no

17. le gusta

18. no le gusta

19. grita

20. pero

21y

22. rapido

23. despacio

24. grande

25. pequeio

56. café bueno

36. tiene otra idea 57. un sapo
58. el sapo
37. esta contento /-a 59. guapo

60. una bandera

38. mira alrededor de la clase 61. un libro grande

62. unaplanta

39. anda al pupitre de... 63. un plato
64. le dice
40. por diez minutos 65. el fin
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LA CHICA QUIERE CAFE

PREVIOUS VOCABULARY—Need to Know

una chica / la chica un chico/ el chico se llama vive en
agarra anda la clase unasilla /lasilla
se levanta no le gusta
NEW VOCABULARY—Most Important to Know
tiene mira quiere
sonrie leda
EXTRA VOCABULARY—Nice to Know
su a al y hay
de del finalmente jQué asco! mucho
un café / el café un agua/ el agua un sapo / el sapo guapo el fin
Hay una chica. Se llama . vive en
LA le gusta el
tiene café de . iQué asco!

quiere café de

mira su café y no sonrie.

mira la clase. mira a un chico.

El chico se llama . El chico tiene café de

se levanta y anda a lasilla de

sonrie al chico. le da su café al chico. Pero el chico
no quiere el
anday agarraun . Anda alasilla del
chicoyledael . Pero el chico no quiere el
Finalmente, anday agarraun
Ledael alchico. Al chico le gusta. El chico sonrie y agarra el
. Le gusta mucho.
El chico le da el café de a

sonrie.

El fin.
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LA CHICA QUIERE CAFE

PRUEBA

1. ¢Coémo se llama la chica?

2. ¢Dénde vive la chica?

3. ¢éQué le gusta la chica?

4. ¢Qué tiene la chica?

5. éCémo se llama el chico?

6. ¢Qué tiene el chico?

7. ¢éQué le da la chica al chico primero (first)?

8. ¢Qué le da la chica al chico segundo (second)?
9. Finalmente, ¢qué le da la chica al chico?

10. é{Quién sonrie al fin?
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Nombre
Fecha
2553 Clase

- LA CHICA FANTASTICA

* See the TAKE HOME ASSIGNMENT at the end of the story.
Check yourself to be sure you recognize most of the words in this story. Write the
words in English.
Vocabulario previo / Previous Vocabulary

hay es pero

se llama quiere finalmente
toca le gusta amigo
mira lo siento el hombre
le da ¢Puedoira...? bueno
agarra la clase ¢Qué?
sonrie una chica ¢Quién?
tiene un chico ¢Donde?
se levanta la silla de

Vocabulario nuevo /| New Vocabulary

esta en tengo una chica fantastica -
estd contento necesito café bueno

vaa éQué pasa? mucha tarea

le dice asi que un chico bueno

Lee el cuento (story)

Parte Una
Hay una chica. Se llama Jordan, y es una chica fantastica. Jordan estd en la clase de

matemadticas y tiene un problema. No esta contenta. No sonrie. Pero Jordan tiene una idea.
Es una idea buena.
Asi que Jordan va a la silla de su amigo. Su amigo se llama Jacob. Jordan mira asu

amigo, pero Jacob no mira a la chica. Jacob mira al profesor. Jacob es un chico bueno.

Asi que Jordan toca a Jacob. Toca al chico mucho. Finalmente, el chico mira la chica y le
dice: —¢Qué? ¢Qué quieres?
—Tengo un problema.— Jordan le dice.
Jacob le dice: —jOh no! Lo siento. ¢ Qué pasa?
Jordan le dice: —Tengo mucha tarea y necesito café. Necesito café bueno.
Jacob le dice: —Lo siento, amiga. No tengo café.

—Pero yo quiero café de Starbucks. jNecesito café de Starbucks! —le dice la chica.
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Parte Dos

El chico sonrie un poco. Tiene una idea. Es una idea fantastica. Mira a la chica y le dice:

—Puedo ir a Seattle’s Best. é Quieres café de Seattle’s Best?

Jordan sonrie un poco y le dice: —Si, por favor. Gracias, amigo.

Asi que Jacob se levanta, y va al profesor y le dice: —Profe, é Puedo ir a Seattle’s Best?

Jacob es un chico bueno, asi que el profesor sonrie, y le da permiso. Le dice: —Si, chico. ¢Por qué no?

Asi que Jacob va a Seattle’s Best. Pero cuando el chico esta en Seattle’s Best hay un problema. iNo hay
café bueno! El hombre en Seattle’s Best le dice:

—Lo siento, chico. No tengo café bueno, pero tengo Skinny Pumkin Spice Latte. ¢ Quieres un Skinny
Pumkin Spice Latte?

El chico le dice: —Si, por favor. Asi que el hombre le da el Skinny Pumkin
Spice Latte al chico. El chico le dice: —jgracias, sefior! jMuchas gracias!

Jacob agarrael Skinny Pumkin Spice Latte, y va a la clase de matematicas. El
chico le da el Skinny Pumkin Spice Latte a Jordan. A la chica le gusta. Ella estd contenta

y sonrie mucho.

(309 total words)

* TAKE HOME ASSIGNMENT: Read the story aloud in English to a parent and have him/her/them sign

below:

X Date
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QUIZ: LA CHICA FANTASTICA

After hearing your class story, answer these questions.
Parte uno Answer in Spanish.

éComo se llama la chica?

La chica estd en la clase de...

éLa chica esta contenta?

La chica va a la silla de...

éQuién mira al profesor?

O A W N R

La chica toca a...

¢Quién lo dice? Who says it? (Write the name of the character in your class story)

7. —diQué? éQué quieres?
8. —Tengo un problema.
9. —Losiento. éQué pasa?

10. —Necesito café.

Parte dos Answer in Spanish.

11. éQuién necesita café?

12. La chica quiere café de...

13. El chico se levantayvaa...

14. ¢El profesor le da permiso al chico?

15. El chicovaa...

16. {Qué no tiene el hombre?

17. éQué tiene el hombre?

18. ¢Addnde va el chico?

19. éQuién estd contenta?

20. ¢Quién sonrie?
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Nombre
Fecha
Clase

LA CHICA FANTASTICA

* See the additional TAKE HOME ASSIGNMENT at the end of the story.
Check yourself to be sure you recognize most of the words in this story. Write the words in English.
Vocabulario previo ***NOTES FOR ABSENT STUDENTS / ANSWERS *** NOTES / ANSWERS ***

hay there is es is pero but
sellama is called quiere wants finalmente finally
toca touches le gusta likes it amigo friend
mira looks at lo siento I’'m sorry el hombre the man
le da gives him éPuedoira..? Maylgoto..? bueno good
agarra grabs la clase the class ¢Qué? What?
sonrie smiles una chica a girl ¢Quién? Who?
tiene has un chico a boy ¢Dénde? Where?
se levanta stands up la silla de the chair of / ___’s chair

Vocabulario nuevo
esta en isin

esta contento  is happy

vaa goes to

le dice says to him/her
tengo I have

necesito I need

¢Qué pasa?  What’s happening?
asi que so

una chica fantastica a fantastic girl
café bueno good coffee
mucha tarea a lot of homework

un chico bueno a good boy
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Parte Una ***NOTES FOR ABSENT STUDENTS / ANSWERS ARE SAMPLES***
Hay una chica. Se llama _Jaedyn , ¥ es una chica fantastica.

_Jaedyn esta en la clase de _matematicas _ytiene un

problema. No esta contenta. No sonrie. Pero _ Jaedyn tiene una idea. Es una
idea buena.

Asi que _Jaedyn _va alasilla de su amigo. Su amigo se llama

_Riley

_Jaedyn mira a su amigo, pero _ Riley no mira a la chica.

_Riley mira al profesor. _ Riley __es un chico bueno.

Asi que _Jaedyn __tocaa_Riley . Toca al chico mucho. Finalmente, el

chico mira la chica y le dice: —éQué? ¢ Qué quieres?

—Tengo un problema.—_ Jaedyn le dice.

_Riley ____ledice: —iOh no! Lo siento. ¢ Qué pasa?

_Jaedyn le dice: —Tengo mucha tarea y necesito café. Necesito café bueno.

_Riley ___ledice: —Lo siento, amiga. No tengo café.

Parte Dos

—Quiero café de _Starbuck’s . iNecesito café de _ Starbuck’s I —le dice la chica.

El chico sonrie un poco. Tiene una idea. Es una idea fantastica. Mira a la chica y le dice:

—Puedo ir a _ Starbuck’s . ¢Quieres café de _ Starbuck’s ?

_Jaedyn sonrie un poco y le dice: —Si, por favor. Gracias, amigo.

Asi que _Riley se levanta, y va al profesor y le dice: —Profe, ¢Puedoira

_ Starbuck’s ?

_Riley es un chico bueno, asi que el profesor sonrie, y le da permiso. Le dice: —Si, chico. ¢Por qué
no?
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Asi que _Riley va a _ Starbuck’s . Pero cuando el chico esta en
_ Starbuck’s _hay un problema. iNo hay café bueno! El hombre en _ Starbuck’s le
dice:

—Lo siento, chico. No tengo café bueno, pero tengo Skinny Pumkin Spice Latte. ¢ Quieres Skinny Pumkin

Spice Latte ?

El chico le dice: —Si, por favor. Asi que el hombre le da Skinny Pumkin Spice Latte al
chico. El chico le dice: —igracias, sefior! jMuchas gracias!

_Riley _agarra el Skinny Pumkin Spice Latte , y va a la clase de

_ matematicas . El chicole da el Skinny Pumkin Spice Latte ___a
_Jaedyn . Ala chica le gusta. _Jaedyn esta contenta y
sonrie mucho. El fin. (309 total words)

* TAKE HOME ASSIGNMENT: Read the story aloud to your parent(s) and have him/her/them sign

below:

X Date
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QUIZ: LA CHICA FANTASTICA

After hearing your class story, answer these questions. The teacher will read them aloud.

Parte uno
1. ¢éCébmosellama la chica?
2. Lachica esta en la clase de...
3. ¢la chica estd contenta?
4. Lachicavaalasillade..
5. ¢Quién mira al profesor?
6. Lachicatoca a...

Jaedyn
matematicas
No

Riley

Riley

Riley

¢Quién lo dice? Who says it? (Write the name of the character in your class story)

7.
8.
9.

10.

—:éQué? ¢Qué quieres?
—Tengo un problema.
—Lo siento. ¢Qué pasa?

—Necesito café.

Parte dos

11.
12.
13.
14.
15.
16.
17.
18.
19.
20.

¢Quién necesita café?

La chica quiere café de...

El chico se levanta y va a...

éEl profesor le da permiso al chico?
El chicova a...

¢Qué no tiene el hombre?

¢Qué tiene el hombre?

¢Adonde va el chico?

¢Quién esta contenta?

¢Quién sonrie?

Riley
Jaedyn
Riley
Jaedyn

Jaedyn

Starbuck’s

el profesor / el profe / la silla del profesor

Si
Starbuck’s
café / café bueno

Skinny Pumkin Spice Latte

a la clase de matematicas / a Jaedyn / ala escuela

Jaedyn
Jaedyn
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ABSENCES:
Absent students will have to learn the material the hard way: they will need to read, review and
memorize the material that was acquired by other students in class. When students are in class,
they are surrounded with comprehensible & interesting language that is at their level. Students
in class are asked to pay attention and the presentation is hopefully compelling enough that it is
easy to engage. Outside of class, that element is not always there, so absent students have to do
the work themselves. This could EASILY require the same amount of time studying as would
have been spent in class—and probably more time because classmates are helping to make the
input compelling, the teacher is providing some added motivation and the setup of the class is

helping to make sure that all of the language is comprehensible.
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LA CHICA Y EL GATO

uteitlesy, i

. L . . Jy‘? T\ /e
This is a whimsical story for novice language classes that uses high oo s :1'\’
frequency vocabulary. It  deals with coming -of-age issues and also has \f 15 i &
elements of other disciplines , including numbers, builtin to it. The nature of P = e e
the story requires repetition in order for students to ge t the final question. i;// f La Al ;{
i ’

To be useful to early language learners , it contains mostly high frequency
vocabulary, particularly the most essential  verbs (see the glossary and list
on page 3) , among which are

likes, wants, can, has, knows, buys, says, is, se es and goes.

Many of the verbs are in the third person, but there is some dialogue included so that students can
begin to acquire first person forms of the verbs

| like, | want, | can, | have and | know .
The story also uses many common prepositions and high frequency phrases like:
so, with, of, after, then, nor, again, but, because ,or and everywhere .

Numbers are used throughout and are  an important element in the plot . We cannot expect
students to be able to retain and use numbers easily unless we use them often and as a matter of

course in class.
Character names and descriptions are omitted for simplicity and to keep the focus on the action.

The new est verb for this story isbuys. It is combined with the previous verb can toform can buy .
The verb can is also reviewed with previous verbs to form these structures: can go, can see, can be,
and can have. The structures wants to see and wants to go were also reviewed bef ore the story
was presented. The word  why is fairly new too at the beginning of the course.

To present and review before reading write the following structures on the board and review them
with actions:

compra buys (buys is new)

puede can, is able to (can is relatively new)

puede comprar can buy (These combinations are new)
puede ir can go

puede ver can see

puede estar can be

puede tener can have

(tiene)

quiere comprar wants to buy (wants is not new, but the combinations are)
quiere ir wants to go

quiere ver wants to see
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The words knows and sells were also relatively new too, but most students could figure them out in
context as they heard them used in the story.

Here are the steps:
1) Gesture the new word s
2) Reviewing the previous words with a few quick gestures
3) Act out the story in front of the class
4) After acting , asking scores of questions
5) Give student sthe printed version of the story
6) Teacher reads the story one short phrase at a time in the target language and students
chorally interpret them into English
7) Teacher asks scores of questions in the target language about the story

I f you have done the 0Speci al Persondé6 student interviews,
vocabulary thatha s not been explicitly covered in class.

We want students to read and re  -read because it reinforces the vocabulary and structures. The
need tore -read is built in to this activity, hopefully because students will find the story engaging but
also because th ey will need to re -read it in order to figure out the final question.

Assessment The best way to assess a story like this is to tell it thoroughly enough that
students can solve the puzzle and thenre  -tell the whole story in their own words. The questio n
worksheet is included as a half -measure for students that missed the input or that are new to our
school system.

Adolescent Issues One aspect that will connect with students, (perhaps only

subconsciously), is that it also addresses adolescent issues. The girl wants a cat and she has enough
of her own money to buy it, but in the end, she gives it up to do something with her friends.

Students will recognize being under the control of a parent. They will recognize having a certain

amount of autonomy. They  will see the character vacillating between opinions like adolescents

often do. They will al so be able to feel what this transition;
many of them are experiencing the same fe elingsi leaving behindthe gi r | 8 s ofhatinghee st s
own cat and beginning to pursue a young womands interests

with friends. The romantic elemen t of you ng men is not mentioned, buta  dance impliesiit.

Cross-curricular L earning Administrators will be please d to see that there is evidence of
cross-curricular learning in this lesson as well. Dealing with numbers is an integral part of the plot so
this lesson can be used as evidence of  support of mathematics . With class discussion , the sociology
of adolescent development and the ele ments of story and writing are  also be addressed.

Entrepreneurial T hinking An element of the plot is buying and selling. Our students are not
exposed to enough  entrepreneurial thinking , and this is a ¢ rucial 21 st Century Skill. They need to
learn how to think in terms of how to develop skills that will allow them to make a living. They need

to realize that they are not powerless. They are not victims of the system, their jobs, their schools or
their fa milies. This story sows the seeds of that kind of thinking.

Repetition The little glossary is mainly to keep the teacher on track and make
sure that most of the words in the story have been used often before this story is presented or read.
The glossary can also help transfer students or students that are having trouble acquiring at the

same rate as their classmates.
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Although many of the questions are presented and
appropriate for oral re  view or as comprehen sion checks i although
for a reading and writing activity.

numbered as a written activity , they are more
ina pinch , they can be used

GLOSARIO PEQUENO

-related words

This story is written with essential verbs, useful function words and number

al final in the end
amiga friend hay there is rico rich
asi que o}
lo it sabe knows
un baile a dance sé I know
bonito pretty madre mother sesenta sixty
bueno good mi my su/sus her
mucho a lot
casa house nada nothing; at all tengo que I have to
chica girl tiene has
cien one hundred ni neither, nor transacciones transactions
cincuenta fifty nifio little boy treinta thirty
compra buys tres three
comprar to buy 0 or
comprarlo to buy it originalmente originally una a
con with otra vez again
¢cuanto? how much? va goes
cuarenta forty para in order to ve sees
parte part veinte twenty
de of pelo hair vende sells
después de after por for vender to sell
le dice says to her porque because vestido dress
dias days por favor please
diez ten por todas partes  everywhere y and
dinero money puedo comprarlo | can buy it
dolares dollars no puede estar it candtf be
no puedo tener | candt |have
ella she puede ver can see
en in pero but
entonces so then pierde loses
esta contenta is happy porque because
esté be
que that
fabuloso fabulous quiere wants
fantastico fantastic quiere comprar  wants to buy
gana gains, earns quiere ir wants to go
gato cat quiere tener wants to have
grita yells quiere ver wants to see
le gusta likes it quieres you want
me gusta I like it quiero | want
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